110 & fFFR T2 &

FF 53

CEPRLRBE IR KB

%

AT

LR RFRE
e
Ay A
R T & ER
(RS B IR e
EE R AR
At 3 A
FEAE AR SR
v ia -,;—
IR JL RN 1S T
TR R FRER  EERY
308 R P B RS YO
L LE RS H R

F - FEEs $uR vision B EFIE T XL
'CLIL 7 BE P 1 FFEFF{oE 3 X7

I

CLIL:A

sbr (R adeE) 49 Ky &

ContentEnddanguagel
Integrateddearningl

Cambridge,@UK:@ambridge@niversity®Press

Coyle,D.,Hood,P.,BMarsh,D.§2010)

Stageid

FHBKERLY o
MHERE g P

: CLIL: Content and Language Integrated Learning
Coyle, D., Hood, P., Marsh, D. (2010)
Cambridge, UK: Cambridge University Press
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. The CLIL Tool Kit: Transforming Theory into Practice
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Stagell:PABhared®ision@orLIL

Visionf@llowsis@oHookEbeyond@®he@roblems?
thattbeset@is@oday,Biving@irection®oDu
passagelnto®hefuture.®EvenEnorel
important,Wision@nergizes&hat@assagetbyd
inspiring@ndZBuidingisAntoction.

(Papert and®aperton,F1999)
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Review Chapter 1

CLIL is a dual-focused educational approach
in which an additional language is used for
the learning and teaching of both content and
language.

Language
Education

Subject
Education
(Content-driven)

Hard CLIL

Soft CLIL
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Reflection points
« Who are the key players needed to form a CLIL teaching team?
« How can we communicate and share out ideas?
« Do we have a shared vision for CLIL? If so, what is it? If not, how shall
we construct one?
« What is our ideal classroom and what goes on there?
< Inan ideal setting, what do we want our CLIL learners and teachers to be
able to achieve?
 Have we achieved which is ‘owned’ by the group and which prioritizes
different elements of our vision? (i.e. what are our global goals?)
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ablurilingual world®hrough®helntegration,?
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Stage@:@Planning@Rinit
Content Communication
Progressioninthewtknowledge,Bkills® Interaction, Brogressionfint
and@inderstanding. languagefising@ndiearning.
Cognition Culture

Engagementinthigher-orderlthinking?
andinderstanding,ProblemSolving,&
andmcceptingEhallenges@ndieflecting?
onithem.

“Self"@nd¥other”"@wareness,?
identity,&itizenship,Bndiprogression®
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Reflection points

How can we as teachers share our ideas and skills?

Is there leadership support for CLIL? What are the implications of
the support?

Who is involved in the teaching and the learning> subject teachers?
Language Teachers? General teachers? Assistants? All of these?
What are the implications of the above for constructing our own
CLIL model? (e.g. which subjects, themes, topics and languages?
Which learners, classes?)?

Does our CLIL program have a dominant language, subject or
citizenship orientation or are these integrated? What are the
implications?

How do our global goals impact on our CLIL model?

How do we involve the wider community, such as parents, carers
and significant others?

Have we agreed on contextual opportunities and constraints?
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Communication
Content

Language is a conduit for
communication and for learning which
can be described as learning to use
language and using language to learn.

It does not have to be part of a discrete
curriculum discipline such as math or
history, it can be drawn from alternative
approaches to a curriculum involving
cross-curricular and integrated studies.

Cognition
g Culture
Anderson and Krathwohl's revised taxonomy CLIL offers rich potential for developing notions of
explores the relationship between cognitive pluricultural citizenship and global understanding...i.e.
processing (learning) and knowledge setting the context of the content in different cultures
acquisition (of content) particularly relevant to (Invgstlgatlng patterns in As@m and European
CLIL. . architecture in a math or design class.
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4C Mind map template

e Global Goal: Encourage learners to
talk more confidently
e Unit Title: Habitats
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Stage 3
Step 1: Considering content

Is there a choice of content If so, which is
the most appropriate for our CLIL setting?
Do we have to use an existing syllabus or
curriculum?

How will we select new knowledge, skills
and understanding of the theme to teach?
What will the students learn? (i.e. What are
the learning outcomes?)

Is progression in learning taken into
account?

Do we have to prioritize the content to be
included?

How does the content develop our global
goal(s)?

Stage 3
Step 3: Communication- Defining language learning and using

Language for learning (most crucial)

What are the possible language demands of

typical tasks and classroom activities? (e.g. how I,{ "w_ e, ;/— —\“
to work in groups, organize research) (il amwren ,/‘ apage 0 ol

e Which language skills will be developed? \ aritan \ "."""m‘_w

o How are we developing metacognitive strategies? N Sdvss, b, Nac

(learning how to learn: e.g. reading strategies,
comprehension strategies)

How can learning be scaffolded by the teaching
and learning of specific language? (e.g. language K’

used to seek additional info, assistance, —

explanation, and access to other sources) - —-_/ -
How do students practice their new language and \|

recycle their familiar language?

Have we prioritized the language for learning in
this unit?

Stage 3
Step 4: Developing cultural awareness and opportunities
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Stage 3
Step 2: Connecting content and cognition
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Language of learning

‘What type of language (genre)? Descriptive,
Narrative, Argumentative, Persuasive,
Informative

Key words, phrases and grammatical
demands of the unit

‘What kind of talk? Discussion, Presentation
‘What is the most effective way of teaching
the language of learning? (e.g. specific tasks,
content-embedded practice, grammar

rules) [ { e o i, )
Which identified language and skill shall we R N\ SOV

. W

target for development in this particular unit?
Reading, writing, listening, or speaking

Language through learning

o What necessary language functions and
notions do the students know already? How
can these be practiced and extended? { u:::n ¢
What strategies can our learners use to access
new language for themselves?

When new language emerges, how shall we
capture and select language for further
development?

How can we define language progression in
this unit?
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Stagel:@Preparing@helinit Stage@®:@Monitoring@nd@valuatingLILAnEctio

Auditingasks@ising@heLILMatrix N
(adapteddromZummins,1984) -

Task -1 Y
b) Used by recycled language, ° Tadsk / N
L 4 but this task made cognitive - | — —
- hd Demands on the leamers by g | 2 Tabskz 3

o betract f : ¢) Continued to develop new
‘"hf? ucing abst ""‘IC concepts Knowledge, but this time the language
whilst using visuals to demands involved extending familiar

scaffold the new knowledge. language into more complex structures

E
3
]
2
?p s Task required to carry out the activity.
g a
©l9 1 4 d) incorporated new language and new
Materials Resources Tasksndz content where the learners were
activities a) Was aimed as instillin engaged in ive group work
9 ) supported by technological and teacher
confidence in the learners by Low High mediation
starting with familiar work as a :

point of reference Linguistictiemands
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Stage®:MNextBteps—

LOCIT: Lesson Observation and Critical Incident
TowardsAnquiry-based@rofessionaldearning@ommunities A

Technique

learned Rl

- /. Transformil g ' + LOCIT is a technique used to share R
activities and discuss classroom practice . - Critical inci i

p CIT: Critical incident Technique
+ Classroom research cycle: Plan- Used for reflection and in-depth,
A do-review cycle focused discussion

C i i i « Inquiry-based practice

¢ « Identify learning moments
* Bottom-up perspective « Inquiries, i.e. when did new

+ Critical friends learning occur in the lesson?
| i how did it happen? Why did it
classroomiteachingfandiearning happen?

organization®fiheliearning@nvironment
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=3 B % 1 v 4% Claire Kramsch =7/% # " Do we teach language using culture or do
we teach culture using language | - Culture is not a set of facts or principles, but a third space

to negotiate knowledge between two or more languages.
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