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£ RB# B2 Multilingual Digital Translanguaging and Storying with
New Zealand Pasifika Learners
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« “English NZ post-colonial environment' in the 19405
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Translanguaging

“Translanguaging’ originated with Williams (1996, 2000), who used it in Welsh medium
education to name a pedagogical practice that switches the language mode ~ for example,
reading is done in one language and writing in another. In essence, it teaches students to

e curriculum content input in one | tin another mode or g
nother language. Itis not simply a translation of the same text form or mode of expression
(Garcia, 2009; Garcia & Kleifgen, 2010):

“Translanguagings are multiple discursive practices in which bilinguals engage in order t0
make sense of their bilingual worlds. Translanguaging therefore gocs beyond what has
been termed code switching although it includes it, as well as other kinds of bilingual
language use and bilingual contact. (Garcia, 2009: 45)
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MoE ‘request for proposals’ for teacher professional learning and

development (PLD) in the utilisation of dual language texts

in English medium education, [t]eachers need to build onall
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Five types of transfer across languages

Cummins (2008) proposed five possible types of transfer across languages, including
transfer of conceptual elements, transfer of meta-cognitive and meta-linguistic strategies,
transfer of pragmatic aspects of language use, transfer of specific linguistic elements and
transfer of phonological awareness.

Research into the connection between transfer, translanguaging and the discourse practices
of bilinguals, has been investigated by other rescarchers who arguc that translanguaging
as a pedagogic process can be used to develop the linguistic repertoire and academic

identities of emergent bilinguals in a range of ways (Celic & Seltzer, 2011; Champlin,
2016; Garcia & Kleyn, 2016; Hesson et al., 2014; Lee et al., 2011).
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Data collection

* Teachers were also visited by PLD facilitators who observed their practice
and engaged in co-constructed learning conversations following t[feir
lessons. Meetings with senior managers were held prior to, and following
the PLD workshop programme in order to provide information, share
outcomes, present opportunities for feedback and support systemic change
within schools. Data were based i i ipti
from the pilot workshops; from the observations of the teacher lessons;
and from the lead facilitator’s post-observation interviews with the

teachers.

Dimension 4: Use of instructional strategies
including Pasifika languages as resources for learning

B

Case Study 2

+ (4b) Teachers explicitly
teach strategies for written
language, including use of

Pasifika literacy practices.

Case Study 1

« (da) Teachers explicitly
teach English langquage
vocabulary by building
on Pasifika home
languages and oral

+ Teoffers digi
practices. Icgffer

* It provides an esample of a
teacher endeavouring to Ja
an, to enable her
Tongan learners to create
multimedia digital texts in both
English and Tongan

| product production by
her Pasifika learners.
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Participants

?

“The design team of early literacy, English for speakers of other languages (ESOL) and
bilingual experts had been contracted by the Ministry of Education to design and deliver
asix-month teacher PLD and family meeting pilot programme to a cluster of seven
schools (including 24 Year 1-2 teachers).
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children

Research Questions

Both quantitative and qualitative research methods were in order to answer the research
questions:

(1) Whatiis the impact on classroom teachers’ practice following participation in a PLD
pilot programme focused on the utilisation of Samoan dual language texts?

(2) What is the impact of teacher utilisation of dual language texts on Samoan children
and their families?

(3) What does effective teaching thatiis focused on the development of bilingual,
translanguaging and biliteracy pedagogies with Pasifika children look like?

(4) Within multilingual classrooms, how might teachers synthesise translanguaging
pedagogies with students’ production of bilingual multimedia products?

that provided models of
Teach English lanquage
and vocabulary by
building on Pasifika home
languages and oral
practices.
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The Use of translanguaging as a pedagogical tool 1

Teacher: Want to play it and see what it sounds like? The children engaged
Children play their D i thac wa
sound recording my school bag. ‘O v ‘
iy liinch Box. ‘O wisr Vi familiar to them, and which was then used asa basis
=
for bilingual multimedia text production. The
Teacher: sound file (plays the

file). Awesome \ ‘ou guys are way ahead. Let’s read nple demonstrates the children
explicitly teach s

i cogerher (ses the digital text on the ineracive
to read with students for written lan ; :
’ inchuding use of Pasitka ngan and English. Teacher K supported
Teacher and children: > We can read this one; we're Hloracy aractoss

‘O la‘u tusi lea. And what does r\Lu one them to read a text about ,and to

an? Here is my book
Child: How do you know how to do it?

Teacher: Because Mrs R has been practising at home! \ ¢ B The chik ked
Child: Are you Samoan? ' 1 collaboratively and bilingu: ections to
feaches: No sweetie, but I'ilearning. the text using all of their lar srces to do 5o,

find out

ish. She’s from England
even though I'm a teacher, 1 never

stop learning ecither. I have to go home and do
mgan & e L
homework too.
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Conclusion Understanding the Va‘atele metap

Through the development of inquiry-focused, collaborative and success-oriented

relationships, the following are possible:

(1) Pasifika learners can be highly successful at school. Their utilisation of language -

and literacy as interactive learning tools within the digital space is fundamental * the vaatele, or doublchulled canoe
to that success. * One hull may be seen to represent the language, literacy, culture and world view of
home, while the second hull is representative of the language, literacy, culture and
world view of school.

(2) Teachers can teach Pasifika learners effectively, and in particular ways that connect
with and build on their specific languages, cultures and identities, to meet the
demands of the curriculum, and to create bili I/multilingual digital products.
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