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Chapter 1 Understanding the CLIL Phenomenon: 1.1 Unraveling Key Questions

Developments and Directions
1.2 Developmental Stages towards Integrated Learning
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Overview Reasons

CLIL phenomenon can be considered as part of the bilingual educational movement.

Cazden & Snow (1990) Garcia (2009) 02 04
Bilingual educatio I 2 3 Bilingual education
Mlabeltoracomlex & Adopting@ndiadapting encompasses 6 different Equitable
phenomenon. ? models on a global scale. pathways
] °
01 Educational Economic 05
CLIL: multilingual and opportunities capital
multicultrual 03
Vertovec (2007, Dalton-Puffer et al. (2014, . :
! } ! } Political National
Movement of peoples, Context variables come with priorities profiles
classrooms as multilingual and the different implementation. Diversity is
multicultural spaces results in
super-diversity. ® inevitable ®

CLIL phenomenon can be considered as part of the bilingual educational movement.

fluid, dynamic, and transformative
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1.1 Unravelling Key Questions 1.1 Unravelling Key Questions

A dual-focused educational B R
- . 2R CLIL is understood in different
approach in which an additional ) Plurilingual Nature
+ 2 ways with respect to the
language is used for the learning

and teaching of both content R R I 21

and language. content instruction. Not only language teachers but educators are responsible
for enabling all learners to access national curricula using

m different languages for different purposes
(Commission of the European Communmes 1996)

Regional National International measurable and

comparable outcomes
fluid, dynamic, and transformative
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1.1 Unravelling Key Questions 1.1 Unravelling Key Questions
Plurilingual Nature Plurilingual Nature
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contradictory
forces
———— e o
Uniformity Diversity
» National norms,

especially in terms of + Multilingual turn
measurable and measurable and
comparable outcomes comparable outcomes
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What medium, literacies and language to use in a class?

Language and subject specialists and teachers understand and enact the broader yet
crucial role of language for learning

Leads to (Dalton-Puffer, 2011)

Uniting language and subject educators: more than a combination or integration
(de Graaff, 2016) but a real fusion asks for an understand of the characteristics and
interplay of both (Nikula et atl., 2016, p.xii)

CL henomenon can be consid

Garcia, 2009, p.17)
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1 Unravi g Key Questions
English
v Overwhelming
prevalence of
CLIL English Multilingualism
v language in 4 CEIL(CO’_‘tem v CLIUs original
schooling and English) objectives
v Using different v Englishis
languages for

different purposes

predominant in
European context.
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CLIL English Multilingualism
. v CEIL (Content .
v Language in - v CLIUs original
schooling and English) objectives
v Using different v Englishis

languages for

different purposes

predominant in
European context.

fluid, dynamic, and transformative
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1.2 Developmental Stages towards Integrated Learning

1.2.1 Content and Language

Balance between the
subject and the
language

Cey
Multilingual and
multicultural Europe

Key principle

Concerns
promoted by CLIL

raised about CLIL

Learning a language
and new knowledge
at the same time

Teacher
professionalism /
education
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Enabling learners to
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1.2 Developmental Stages towards Integrated Learning 1.2/ Developmental Stages towards Integrated Learning

1.2.2 Towards Integrating Content and Language

High disciplinary
orientation of language

-+ ++

Language as a tool for
participation in content Subject literacies

Less visible  and disciplinary tasks More visible

Focus on choice,
creativity and
contingency

pedagogy language knowledge

pedagogy
(not necessarily related

Focus on explicit
to content) . b

Low disciplinary

Soft or Hard CLIL
orientation of language

and Morton (2016)

* classroom practices

Adapted from Leung

1.2.2 Towards Integrating Content and Language

High disciplinary
orientation of language

« multi-level curriculumi,
« pedagogy and planning,
* participant perspectives: teacher cognition, beliefs and identities, learner’s

fluctuating and stable attitudes, motivations and self-efficacy, and

Low disciplinary \
orientation of language

Soft or Hard CLIL

Adapted from Leung
and Morton (2016)
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1.2 Developmental Stages towards Integrated Learning

1.2.3 Making Connections:
Convergence and Divergence for Integrated Learning
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eg. Curriculum guidelines . eg.Y1-12 & uni
of 12-year basic education, teacher’s communities,
Bilingual 2030 workshops
. CLIL pedagogy ¥
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A CLIL story of 3 decades
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