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CLIL: Content and Language “What does a CLIL

Integrated Leamlng classroom really
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Chagter 7 Evaluating the impact of CLIL lOOk hke \

programmes
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About CIIL in TW, here are some thougﬁts...

. From English teachers
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affective evidence

. From Subject teachers materials & task evidence
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Overview
Research backgrownd Evaluation template
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Immersion Programs
’ 7 1 .'«f,; ) + Canada, French as the target language
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i 2 Ay programme can be offective in pramoting Y
[ ] Performance, Affective language fearming. The key sues are how it hax
l : besin rmade ta wark, and which factoes and events
Eva uahon Process, Materlals & Task Have shoped suceess . Evaluation v
Template becomes a set of strateges to docurnent and
understand the programme ™
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"W this casa of this study It s possible that CLIL students could + Learners' and teachers' testimony
ve more gifted and motivated to leam Engish as a » Questionnaires & interview transcripts

foreign language Ban their non-CLIL counterpans, and this s
obvkusly & question 10 be considered.”
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© Extract 1 W
7;\ i ' : . R What do you think o far of doing geography In Franch?
- ’( P1: This is crazy
|’ ; 1st Year of CLIL £2: Nof
oy LN Girgrphy in Fiaich P3: 1 was expecting that she [the teacher] was going to
translate but sha didn't
R: Researcher P4 | didn’t know what o think—we wanied her 10 speak
P1.P4: Learners {11yrs old) English, not French.
(P 142) (Hood, 2006)
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Extract 2 W
R: 8o s it afferant in Franch lessons—do you leam mara ar less
n geography?

P4 You do piok up words
P11 did inow whiat she meant If she points st things.
P2: French lessons are different—they're. dka the basies
P4. You arm a lot more than just the basics. French gsography
18 samathing differant. You do pick up on thngs—'s more
Intoresting. It's not st like. one, two, threa—you're learning a
proper subject
1. When you say 10 other people— v leamed gecgraphy in
Francty, than thay think "WowT"
(Hood, 2006) ° .
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ﬂé. |l ’( 2nd Year of CLIL
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CLIL: Geography in French
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R: Rasearchor
P5-P7: Learners -1 s
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Extract 4

P6: In French, you |ust learn about snimals and stuf! like that,
but in peography you have to learn about the world. Because
we're daing geography in French, our levels are higher.

{Hood, 2006)
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Extract 6 7

PE: You have to take more notice In French geography. In
French you don't really need to concantrate,

(Hood, 2006)
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Extract 3 M

PS: Whan we staried it in Year 7 we fet we didn't understand
it at ak, but now it's not as bad,

(Hood. 2005)
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Extract 5 71 ’
P7: Each subject is heiping the other subject. I1's easier o
understand the Franch kessons, because you're doing
gecgraphy

(Hood. 2008)

- 4 CLIL #4231 & 5 performance evidence {r affective evidence - » 7 & 55 3% process

evidence > ¥ g I 5§ 4 andwk o o

P

Performance evidence + Affective evidence
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+ the LOCIT process
rLesson Chsorvason and Crtcal incident Techrque (p. 70)
@A supportive “critical friend” needed
#Filming a whole lesson! senes of lessons
@ Editing the key leaming moments
¢ Comparing edited clips with learners &
colleagues
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Materials & Task Evidence 7/ | ﬁ

+ Connectionism v What is Connectionism?
/ .
o - Video clip stating from
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Conclusion
Portfolios * Comprehensive
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