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Some observations with bilingual programs operating at school

* some teachers not receive any training but doing alone

English teachers & substitutes often as pioneers

insufficient time for collaborating on bilingual lesson
plans between subject teachers & English teachers
approaches for designing bilingual curriculum
varying from plan to plan and with different goals

lack of administrative support and professional assistance

foreign English teachers involved in teaching subjects of
other learning domains besides English lessons
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Reflection Questions

#1. What is our ideal bilingual classroom and
what goes on there?

#2. What do the government want students and
teachers to be able to achieve?

#3. What are the overarching goals (global goals) for
implementing bilingual programs?
ol

# To increase learner engagement.

» To develop confidence learners who use the CLIL language
spontaneously in a range of settings.

> The global goals are ‘owned’ by the professionals involved.
(reflecting and shaing a bilingual vision using ‘I want’ statement)
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Communication in CLIL {

CLL #BEAPHESEE Language of learning ’
» Interaction G &l SRMEES

This explores what language learners will need to access new

knowledge and understanding when dealing with the content

For example, it consists of the key vocabulary and phrases

related to the topic. However, it goes beyond a list of key

"r&ﬂ "\Q phrases. It is not enough to simply identify key words and
’J m’ phrases without considering how leamners will need to use

Communicating between teachers and students/peers
to get meaning across or make meaning for individuals
Context is the key to consider before language.

# Progression in language using and learning
. . them in order to learn
Learning to use language and using language to learn

Language for learning’
CLIL B3I E s EmES e E i aa0ae

The language for learning is linked to the language students
In CLIL lessons students make meaning thl’OUgh hands- will need during lessons to carry out the planned activities

effectively. For example, if the students are required to

on work. They need the language of learning to be able
organize, research and present a mini-project, then they will

to understand the subject and communicate ideas. need language which will enable them to work successfully in
groups, carry out their research and present their work without

reading from a sheet
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Content

CLIL Model by Coyle

Subject
knowledge
concept & skills

#4 How to increase contexts for using English in a bilingual classroom? BEAS

Culture
understanding
and awareness
of cultural
differences and
similarities

Communication

Interacting,

language using
EEAS

ZiC@R

Cognition
Thinking
interpreting,

Problem solving
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Communication Why use classroom language?

Process
Teachers & Students:
Language for Learning

2030 « Teaching English through English (TETE)

« Speaking and using English in the classroom as often as you can

Input
= Content
* Language of learning

Output

Language of Learning

Students:
Language through learning

(PP « Classroom providing authentic communication
learning

I« studonts use English to share ideas and foelings meaningfully

Interacting :
“H Cla 0 anguag e

Learning * Knowledge developed through building on meanings

by doing

* Activities promoting systematic use of classroom English

Ianguage using an anguage

I

What is classroom language?

°

agreeing or disagreeing o presenting solutions; presenting work
asking questions

o

o stating facts and opinions

Keep your
procedural
language
simple,

°

clarifying what has been said
comparing and contrasting
describing cause and effect; diagrams; images; a process
evaluating work (own and others')

° suggesting changes; ideas.

°

o

°

: short and
o expressing ideas iy
©  giving examples; information; reasons .%Eizl;%ii Fme » AEAE: * EiMES:
o hypothesisin; EE/ TSR BERREN/EH HTRERNRE
P e FREMMES nan
© instructing
© interpreting data
© justifying answers or opinions Communication Skills

° di o
s across the Curriculum

© predicting
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May 1 come in? * Seltle down now so we can st
please? "

May | drink some water, please? * SWBAT - Students will be able o

1 cont understandt dentiumngnet
Can you repeat. please?
Gonyousay thatagaor

Can you speak ouder, please?

Can you speak siowy. please?

» WALT - What we are going:
tolearn today isto makea
wideo about Earth Day.

& Canlaska question?
Can you help me. please?

Can i borrow your eraser?

How can| say S in English?
What does ‘character mean?.
]
tmlmmmym-mmuﬂ

» WILF - What I'm (ooking

for isto apply the correct
third person gramy
when you say 2 simple
sentence

5 7 \ 4 Classroom Language for Music Class
N Work with the English teacher to give
] examples of classroom language suitable
for your students.

Warm-Up Presentation Practice

Production Wrap-Up Online Instructions
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4 Steps for Bilingual Unit Planning
Step 2. Connecting content and cognition

4 Steps for Bilingual Unit Planning

Step 1. Considering content

Reflection points

4 Steps for Bilingual Unit Planning 4 Steps for Bilingual Unit Planning

Step 3. Communication-Defining language learning and using Step 4. Developing cultural awareness and opportunities
~ Language of Learning

Reflection points

- Whnat type of language (genre) does this subject or
ensure leamers have access to this?

Vision & Mission

» Building collaborative strategies
for bilingual lesson planning

» Conducting workshops on IBL

» Encouraging and supporting
cross-school professional
learning development on
questioning skills
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