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Table 4.1 Twenty-first century competencies by domain (NRC, 2012) r 1
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Creativity Positive core self-evaluation
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o ing, and Collecting, recording,
~What and where are the issues or patt = evaluating and

erns

being studied? representing data
— How and why have these issues or

patterns developed?
—What are the impacts of these issues or

patierns?

= What has been done or can be done to
sustainably manage the impacts? Interpreting, analysing and

drawing conclusions

I

Communicating findings

Reflecting and (i appropriate)

responding |
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Transferable knowledge is a key element of deeper learning.

(NG EIERAE AL W EERRED)

1. Two key aspects of deeper learning: innovation and efficiency

2. Problem-solving skills

Increasing engagement, focusing on deep understanding and helping learners see
the deeper structures of a problem through careful analysis of its surface features.
3. The importance of social context of learning
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Transferable knowledge is a key element of deeper leamning.
(GO EIRAUERAE D BAENEED

1. Two key aspects of deeper learmng innovation and efficiency
2. Problem-solving skills

Increasing engagement, focusing on deep understanding and helping leamers see the deeper structures of a
problem through careful analysis of its surface features

3. The importance of social context of learning
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Transferable knowledge is a key element of deeper learning.

( f A 1)

1. Two key aspects of deeper learning: innovation and efficiency
2. Problem-solving skills

Increasing engagement, focusing on deep understanding and
helping learners see the deeper structures of a problem through
careful analysis of its surface features.

3. The importance of social context of learning
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4.6 Visualizing Deeper Leaming
Foausing on two key dimensions of

ion and
knowledge communication.

The PTDL (Pluriliteracies Teaching for Deeper
Learning) model details how meaning-making
potential can be systematically built and
increased within that pedagogic space to help
\aamers advance from to
literacies expert
Awordmgly pm-cess in pluriliteracies

an increase in ¢ E
understanding of content knowledge as well
as growing command of subject-specific
procedures, skills and strategies.

X

COMMUNIGATING CONTINUUM
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(subject-specific language) ~ i * B v =% (generic academic language) °
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MCognitive Discourse Function (CDFs) ; B|&_d zus v 1 (cognitive
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The relationship between the three
are dynamic and complex, not in a
linear way.

1. The authors conceptualize academic
language or language of schooling as
consisting of both subject-specific and
generic language elements.

Academic language offers learners ways to
abstract complex ideas, whereas the use of
colloquial language is ideal for expressing
content and negotiating meaning in highly
accessible and more concrete ways.

Colloquial
Language

Figure 4
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5 Components of language of schooling
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Cognitive Discourse Functions (CDFs): “cognitive structure” and “concept formation”
CDFs is highly conducive to promoting deeper understanding and command of
subject-specific discourse/language of schooling.

m CDFs are essential tools for integrating the conceptual and communicative dimensions
of learning.

CDFs enable teachers to design lessons which are more output-criented and which
focus on making learning visible.

Crucially, CDFs function as building blocks for larger text types or genres.
Understanding how CDFs can be adapted to verbalize cognitive patterns of varying

conceptual complexity guides teachers in differentiating subject-specific instruction for
deeper learning by aligning disciplinary demands with learner strengths and needs
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4.7 Cognitive Discourse Functions: Keys to Deeper Learning | 4.7 Cognitive Discourse Functions: Keys to Deeper Learning
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Figure 4.10 Visualising the role of CDFs in plurilteracies development
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